o Self-Regulated Learning in Action: EFL Student
. Teachers’ Approaches to Managing an English Club

i Kiki Juli Anggoro, Walailak University, Thailand,

= g Annisa Laura Maretha, Deakin University, Australia,
ISSN 2185-3762

Corresponding email address: kiki.an@mail.wu.ac.th

Publication date: September, 2025.
To cite this article
Anggoro, K. J., & Maretha, A. L. (2025). Self-regulated learning in action: EFL student teachers’
approaches to managing an English club Studles in Self-Access Learning Journal 16(3), 504—

525. https://doi.org/10.37237/160303

This article may be used for research, teaching and private study purposes. Please contact the
authors for permission to reprint elsewhere.

Scroll down for article.


http://sisaljournal.org/

SiSAL Journal Vol. 16, No. 3, September 2025, pp. 504-525

Self-Regulated Learning in Action: EFL Student Teachers’ Approaches to
Managing an English Club

Kiki Juli Anggoro, School of Education and Center of Excellence on Women and Social Security
(CEWSS), Walailak University, Nakhon Si Thammarat, Thailand, https://orcid.org/0000-0002-
5519-3036

Annisa Laura Maretha, Deakin University, Victoria, Australia, https://orcid.org/0000-0002-5677-
6524

Abstract

This study reports on the use of self-regulated learning (SRL) strategies by English as a Foreign
Language (EFL) student teachers in managing English clubs. It explores how 65 student teachers
apply SRL as both learners and instructors, focusing on key SRL components, strategies, and
challenges. Data were collected through group and individual open-ended surveys at the
conclusion of a 15-week project and were thematically analysed using MAXQDA software. This
study examined student teachers’ perceptions of SRL, identifying key components such as
independent learning, personal interests, time management, problem solving, and confidence.
Independent learning was seen as the most important, emphasising autonomy and self-
motivation, while personal interests were recognised for boosting engagement. Time
management and problem solving were crucial for balancing tasks and overcoming challenges,
with confidence growing over time. The study also highlighted three main SRL strategies: using
technology, fostering collaborative learning, and conducting needs analysis to adapt instruction.
Challenges included scheduling conflicts, low confidence, leadership difficulties, and cultural
barriers.

Keywords: EFL; English club; Self-regulated learning; Student teachers

The landscape of English as a Foreign Language (EFL) education in Thailand continues
to be shaped by several challenges, especially considering the limited opportunities for students
to engage with English outside the formal classroom setting (Anggoro, 2025; Chang et al., 2023).
Despite ongoing efforts to improve English proficiency through policy reforms, such as the
introduction of the General Aptitude Test (GAT) and the Professional and Academic Aptitude
Test (PAT) in 2009, Thai students often struggle with applying English in real-world contexts
(Chang et al., 2023). Although recent initiatives, like the adoption of English as a Medium of

Instruction (EMI) in higher education, have sought to address this issue, they have not fully
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resolved the persistent gaps in language proficiency, especially as influenced by socioeconomic
disparities (OECD/UNESCO, 2016).

In response to these challenges, fostering self-regulated learning (SRL) has been
identified as a promising approach to improving English language proficiency among students.
SRL—where learners actively manage and direct their learning processes—has been shown to
impact academic outcomes positively (Zimmerman, 2002). Incorporating SRL strategies into
EFL instruction, particularly through interactive, student-driven activities such as English clubs,
could provide future educators with valuable opportunities to enhance their language skills and
engage with English in more meaningful ways. Therefore, incorporating student-led initiatives
may also help EFL student teachers internalise the importance of SRL and integrate these
strategies into their teaching practices, thus benefiting both their personal language development
and their future students' academic success. Such initiatives are especially effective because, to
support the development of autonomy and self-regulation, it is essential to immerse learners in
experiences that actively cultivate their independence and self-directed learning skills (Murray,
2014).

This article aims to explore how SRL can be integrated into the development of student
teachers of English in a Thai university through an initiative—English clubs. By running these
clubs, they engage in collaborative activities designed to enhance their skills while fostering
SRL. The article will examine key aspects of SRL according to these student teachers after
completing their 15-week project. It also reports the SRL strategies employed by them to
successfully establish and run their clubs. In addition, the article will address the challenges
faced by the student teachers during this process and offer suggestions for improving the
initiative to better support the development of SRL skills. This exploration seeks to highlight the
potential of initiatives to enrich EFL teacher education in Thailand and encourage a more self-

directed approach to language learning.

Literature Review
Challenges in English Language Education in Thailand
English remains a foreign language taught in Thai schools and universities, yet
challenges persist in its practical application. Despite the introduction of the General Aptitude

Test (GAT) and the Professional and Academic Aptitude Test (PAT) in 2009, both of which
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include English proficiency components, Thai students continue to struggle with English
language performance (Chang et al., 2023). This issue is compounded by many students carrying
these academic challenges into university, reinforcing negative self-perceptions that discourage
further improvement (Grubbs et al., 2009).

In recent years, efforts have been made to improve English instruction, particularly with
the push for internationalisation and the adoption of English as a Medium of Instruction (EMI) in
higher education (Chang et al., 2023). A study by Aizawa & Rose (2019) from another EFL
context, Japan, reported that though these efforts have had an impact on classroom practices,
they have not sufficiently addressed the root causes of underachievement, including institutional
challenges such as rigid policies and standardised curricula, which continue to limit progress in
learners' language development.

Recent studies have shown that a significant factor contributing to the persistence of low
English proficiency is socioeconomic disparity (Chang et al., 2023; Phothongsunan, 2019). The
studies indicate that wealthier families have access to private tutoring, which provides an
advantage in standardised testing, including English assessments, leaving students from lower-
income backgrounds at a disadvantage. This disparity extends beyond standardised testing,
affecting the ability of students from poorer families to access top-tier universities, further
perpetuating the cycle of educational inequality (OECD/UNESCO, 2016). This narrow focus
fails to accommodate the diverse proficiency levels among learners, which are influenced by

socioeconomic disparities and the urban-rural divide in educational access (Pica, 2000).

Evolving Concepts of SRL

In the 19th century, education was seen as a rigid system where students' failures were
blamed on personal shortcomings rather than the curriculum structure itself (Zimmerman, 2002).
However, with the rise of psychology in the late 20th century, educators began to recognise the
importance of individual differences in learning. Reformers like Maria Montessori and John
Dewey promoted alternative educational approaches, while research into metacognition and
social cognition in the 1970s and 1980s highlighted the role of teacher guidance and instructional
methods in fostering personal learning goals (Schunk, 1989; Zimmerman, 1989). As a result,

there was a growing emphasis on student-centred learning (Schunk, 2005; Zimmerman, 2002).
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This shift redefined education, focusing on helping students overcome personal barriers to
maximise their potential.

SRL emerged as a key concept, where students have the autonomy to actively control
their learning process. Tassinari (2010) describes autonomy as a multifaceted and dynamic
concept made up of several interrelated dimensions, including cognitive and metacognitive
aspects, goal-directed actions, motivation, emotions, and social interaction. Self-regulated
learners actively oversee and adjust their learning processes and behaviours to align with their
goals and the demands of their learning environment (Pintrich, 2000; Zimmerman, 2002). They
employ a diverse set of strategies, including metacognitive, motivational, and cognitive
techniques, and effectively integrate these approaches to achieve their objectives (Pressley et al.,
1987). A key aspect of self-regulation is metacognitive strategy knowledge (MSK)), which
involves understanding when, why, and how to use specific strategies to optimise learning
(Veenman et al., 2006). Learners who regulate their learning effectively leverage these strategies
to successfully navigate complex tasks (Hirt et al., 2021). Furthermore, they believe that their
strategic approach directly influences their learning outcomes and that SRL skills can be
cultivated through continuous practice and persistence (Hertel & Karlen, 2021)

Several studies have built upon the variables identified by Pintrich (2000) and other
scholars (Hofer et al., 1998; VanderStoep et al., 1996) to enhance students' self-regulation skills
through targeted interventions. Interventions focusing on students' goal orientations, learning
strategies, self-monitoring, and self-evaluations have shown positive effects on self-regulation
(Boekaerts et al., 2000; Schunk & Zimmerman, 1998). Complementing this perspective,
Cotterall (2017) argues that fostering learner autonomy requires a learning environment that
promotes engagement, authentic exploration, personalised relevance, reflective thinking, and
scaffolded support. Similarly, Elliott and Dweck (1988) demonstrated that when children were
given feedback on their abilities and exposed to a learning goal focused on developing
competence, they chose more challenging tasks and applied problem-solving strategies. Several
theoretical models emphasise that SRL involves the active interplay of metacognitive,
motivational, and cognitive processes, allowing learners to exercise greater control over their
learning (Boekaerts, 1997; Efklides, 2011; Pintrich, 2000). The metacognitive dimension of SRL
is rooted in higher-order thinking, which enables learners to regulate their cognitive processes

through introspection (Veenman et al., 2006). This dimension consists of two key components:
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regulatory strategies and knowledge. Regulatory strategies include planning (e.g., outlining an
approach to a learning task), monitoring (e.g., tracking comprehension and maintaining focus),
and evaluating (e.g., assessing performance and making necessary adjustments) (Nett et al.,
2012). These strategies empower learners to take an active role in managing their thought
processes and making informed decisions about information processing (Sharma et al., 2024).
Thus, through SRL, learners gain a deeper understanding of their strengths and weaknesses,
developing effective strategies not only for academic achievement but also for lifelong learning.
Several studies highlight the importance of considering individual differences in
background characteristics when examining self-regulated learning (SRL). Research indicates
that gender may influence SRL, with female students generally demonstrating higher
metacognitive awareness and more frequent use of self-regulatory strategies than male students
(Zimmerman & Martinez-Pons, 1990; Karlen et al., 2023). In the EFL context, Anggoro and
Khasanah (2025) suggest that students’ acceptance of independent learning tasks may also be
affected by their language proficiency. Socioeconomic status further shapes SRL capabilities, as
students from higher socioeconomic backgrounds often exhibit greater metacognitive strategy
knowledge and employ SRL strategies more frequently, possibly due to increased access to
educational resources (Karlen et al., 2024). Additionally, Anggoro and Pratiwi (2025) propose
that incorporating interactive media in both blended and online flipped EFL classrooms can
enhance engagement, encourage reflective feedback, and support skill development, indicating

potential benefits for fostering SRL through greater autonomy and active participation.

Method

Research Design

This study focuses on how student teachers of English engage with and develop SRL
strategies through running their own English clubs. These clubs provide a valuable opportunity
to demonstrate and engage in SRL. They also explore ways to foster SRL among their club
members, who are university students from other disciplines. Through these experiences, the
student teachers were hoped to gain a deeper understanding of how SRL could be integrated into
their future classrooms, ultimately helping them teach their future students to become more self-
regulated learners. The following research questions guide this study.

1. What are the key aspects of SRL in running an English club?
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2. What SRL strategies do student teachers use in an English club, and how do these
strategies contribute to their own development?
3. What challenges do student teachers face in running an English club?

The present study is informed by a phenomenological approach, aiming to explore the
lived experiences of student teachers of English as they develop SRL strategies in the process of
organising and running English clubs over a 15-week semester. The participants of this study
were 65 student teachers at a Southern Thai university, who were given a project to create and
manage English clubs as part of their coursework. The structure of the project is presented in

Table 1.

Table 1.
Overview of Activities in the English Clubs Project

No Week Activities

. 1 The project commenced with an introduction and a set of guidelines for establishing
and managing the clubs. Each club was required to incorporate two key
components: self-regulation tasks as pre-activities and face-to-face sessions with
interactive activities. The self-regulation tasks involved student teachers creating
independent study materials or activities for club members, university students from
other disciplines, to complete in advance. In the face-to-face sessions, instead of
lecture-based instruction, student teachers were encouraged to develop and facilitate

interactive activities that emphasised language practice and production.

2. 27 Students developed their clubs under the lecturer’s guidance, applying SRL
strategies such as goal setting, self-monitoring, and strategic adjustments. They
independently researched effective approaches for both self-regulation tasks as
preparatory activities and interactive strategies for the face-to-face sessions. To
support their progress, weekly check-ins were conducted. Student teachers recorded
their updates in an online spreadsheet, which the lecturer reviewed prior to class
meetings. During class, the lecturer provided oral feedback focusing on the design

of the club, the planned activities, and the materials and media to be used.

3. 815 During these weeks, the student teachers ran their clubs by recruiting members and
carrying out the activities planned earlier. In the same spreadsheet used to report
their club creation and preparation progress, each group also submitted a weekly
reflection after conducting each activity. These reflections addressed their strengths,

weaknesses, and plans for improvement.
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Further Information on Student-Run English Clubs

To create a club, student teachers could work individually, in pairs, or in groups of three
to five. However, all of them opted to work in groups of three to five, and none chose the
individual or pair options. They were also given the freedom to form their own groups.
Concerning what each club looks like, rather than enforcing a predetermined structure, student
teachers were provided with broad guidelines outlining the goal of promoting English
communication. Instructors only specified that English should be the primary medium of
communication during club activities and that the student teachers had to recruit at least five
members with a low English proficiency level, CEFR A0, A1, and A2, from study programs
other than English Education and English Literature. Beyond these core requirements, they had
full autonomy in shaping their club’s format, content, and activities.

This approach led to the creation of diverse clubs, each incorporating English language
practice in ways that aligned with student teachers' interests. For example, those with an interest
in fitness formed clubs such as “English at a Fitness Gym” and “Walking and English,” where
English discussions were integrated into workout routines. Others, passionate about games,
adapted activities like UNO and Monopoly by incorporating English vocabulary challenges into
the gameplay. Additionally, socially oriented students organised informal clubs centred around
casual conversation, gossip, and relationship-building, ensuring that English practice was
incorporated in a natural and enjoyable manner.

Some students took their clubs online, utilising platforms like Roblox for English-
language gaming or conducting sessions via Zoom to facilitate virtual interaction. Students with
an interest in fashion created clubs where style tips were shared in English, while another group
combined Thai dance lessons with English instruction, blending cultural engagement with
language practice. Each club developed activities that were expected to make English
communication not only relevant and engaging but also sustainable, allowing for the
continuation of these clubs beyond the academic semester. This aligns with the finding of
Mynard and McLoughlin (2020) that learners' sustained engagement in self-directed language
learning is closely linked to interest, which develops through both goal-defined and experience-
defined motivation.

This approach to club creation and development reflects the integration of SRL, as the

student teachers took the initiative, planned, and executed their own clubs. This process
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contributed to a dynamic and diverse range of language-learning opportunities. Through
facilitating the club activities, the student teachers might develop their English proficiency
further. In addition to doing the SRL themselves for the club creation, the student teachers also
developed SRL activities for their club members. Some groups created one-page modules with
vocabulary, expressions, and language functions to study before club activities. Others developed
short videos or integrated interactive tools like Google Forms or Quizizz quizzes. The student
teachers were encouraged to explore which SRL activities worked best for their club members,

leading some clubs to adapt and modify their SRL tasks over time.

Data Collection

Data for this study were collected through open-ended surveys administered at the
completion of the project. The surveys were designed to capture student teachers’ reflections on
key aspects of SRL within the context of managing an English club, including the SRL strategies
they employed and the challenges they faced. In Week 1, participants were informed of the
study's purpose, their expected contributions, and their rights, including the right to withdraw at
any stage without penalty. Informed consent was obtained prior to participation, and a second
confirmation was requested before survey completion, with a clear option to opt out. These
procedures ensured voluntary participation, safeguarded autonomy and privacy, and complied
with ethical research standards. The study utilised two types of surveys: group surveys and

individual surveys.

Group Survey (Research Questions 1, 2, 3)

Before completing the group surveys, student teachers participated in a one-hour
discussion based on the survey questions. This discussion allowed them to exchange insights,
refine their perspectives, and clarify their thoughts. Afterward, they worked together to complete
the survey in the classroom. Prior to this survey, the student teachers were already familiar with
SRL from a previous course. They were also briefed on it during the first week of this project
and reminded of the concept immediately before the group discussion and survey. The survey
comprised three questions: (1) What do you consider the key aspects of self-regulated learning
(SRL) when running an English club, and why are they important to your development as a

student teacher? (2) What SRL strategies do you use in your English club, and how do these
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strategies contribute to your own learning and development? (3) What challenges do you

encounter when applying SRL strategies in your English club?

Individual Survey (Research Questions 2 & 3)

In addition to the group surveys, individual surveys were administered to capture
personal perspectives, as some students may have had unique experiences during the project that
enriched the overall findings. These individual surveys were designed to address Research
Questions 2 and 3, focusing on the SRL strategies student teachers employed and the challenges
they faced during the project. Students were given a week to complete the survey, allowing for
deeper reflection. The individual survey consisted of four open-ended questions: (1) How would
you describe your English club in terms of learning activities and student engagement? (2) What
aspects of your club do you think support self-regulated learning, and why are they effective? (3)
What aspects of your club make it challenging to implement self-regulated learning, and why?

(4) What strategies or changes could enhance self-regulated learning in your club?

Data Analysis

The data collected from both open-ended surveys were analysed thematically using
MAXQDA, a qualitative data analysis software. All coding, including the identification of
recurring patterns and key themes related to self-regulated learning strategies, student challenges,
and reflections on teaching practices, was conducted within MAXQDA. The software facilitated
systematic organisation and structuring of responses, ensuring that the emerging themes were
well supported by direct student teachers’ quotes and examples. This approach provided a
comprehensive understanding of participants’ experiences and allowed for an in-depth

exploration of how SRL influenced their development as future EFL teachers.

Findings and Discussion
The findings presented here are derived from a combination of group and individual
open-ended surveys and address all three research questions. A discussion is provided at the end

of each section to analyse and interpret the results.
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RQ1: What Are the Key Aspects of SRL in Running an English Club?
The group survey results indicated that student teachers viewed independent learning,
personal interests, time management, problem solving, and confidence as key aspects of self-

regulated learning in managing an English club (see Table 2).

Table 2.

Key Aspects of SRL Valued by Student Teachers (based on coded open-ended responses)
No. Key aspect Description Percentage
1 Independent valued the most, emphasising autonomy 52.63%

Learning
2 Personal interests Motivation increases when learning aligns with passions 37.23%

and preferences.

3 Time management essential for balancing academic, teaching, and personal 31.57%

responsibilities effectively

4 Problem solving involves critical thinking and adaptability to navigate 26.31%

challenges in studies

5 Confidence develops over time through independent learning, time 21.01%

management, and problem solving

As shown in Table 2, independent learning emerged as the most frequently mentioned
SRL aspect, appearing in 52.63% of student teachers’ open-ended responses. Many responses
contained multiple themes, indicating a complex and overlapping understanding of SRL. The
emphasis on independent learning might suggest that student teachers highly value autonomy
and self-direction in their learning, as one participant noted, “SRL is very important for student
teachers because it helps us take charge of our own learning” (ST3). Personal interests (37.23%)
were also commonly mentioned, highlighting the motivational role of aligning learning with
individual passions: “It allows students to become self-learners who can pursue their own
interests” (ST8). Other valued aspects included time management (31.57%), problem solving
(26.31%), and confidence (21.01%). For instance, a student teacher observed that “SRL skills
help student teachers stay motivated and manage their time effectively” (ST11); another wrote
“Self-regulated learning trains student teachers to make good decisions and solve problems when
there’s an issue in managing tasks” (ST16). About confidence, one respondent commented,

“EFL learners become more independent, confident, which is good for learning English

513



SiSAL Journal Vol. 16, No. 3, September 2025, pp. 504-525

language” (ST25). These findings indicate that student teachers experience SRL as a
multifaceted construct that supports both practical learning strategies and personal growth.

As these excerpts show, SRL might have encouraged student teachers to take ownership
of their learning by setting goals, planning their study time, monitoring their progress, and
adjusting their strategies. This level of autonomy might not only benefit their individual learning
but also prepares them to foster independent learning habits in their future students. Moreover,
giving student teachers the flexibility to pursue their personal interests, rather than enforcing a
rigid structure, might allow for diverse ways of integrating English into daily activities. Time
management and problem solving were crucial components of SRL, as they enabled students to
set clear goals and monitor their progress. In line with what Boekaerts et al. (2000) and Schunk
and Zimmerman (1998) assert, interventions focused on enhancing goal orientation and learning
strategies, such as effective time management, have been shown to positively influence students'
ability to regulate their learning. In this study, the English clubs were supported by targeted
interventions from the lecturer, provided when necessary, such as offering guidance on how to
structure activities, suggesting appropriate vocabulary, or helping student teachers resolve group
coordination issues. Lastly, confidence seemed to be a potentially important factor, as student
teachers suggested that the interactive and engaging nature of the English clubs might have
contributed to enhancing SRL by making learning more enjoyable and motivating. The role of
motivation in SRL, as discussed by Efklides (2011), is reflected in how the English club created
a supportive, low-pressure environment for language learning. As Anggoro and Khasanah (2025)
assert, activities such as team games and interactive media encourage students to practice
English in a relaxed setting, boosting their confidence and willingness to engage in learning
tasks. In essence, SRL appears to involve not only independent study but also participation in
meaningful, structured activities that may foster motivation, problem solving, and confidence.
The English clubs could serve as a practical example of how student teachers might implement
SRL strategies in their future teaching, potentially supporting their future students in becoming

more autonomous and effective learners.
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RQ2: What SRL Strategies Do Student Teachers Use in an English Club, and How Do

These Strategies Contribute to Their Own Development?

The results from individual and group surveys revealed several SRL strategies that

student teachers employed while collaboratively managing an English club. These strategies are

summarised in Table 3.

Table 3.

SRL Strategies Employed by Student Teachers in Managing an English Club (based on coded

open-ended responses)

SRL Strategy Description Benefits for student Frequency Frequency of
teachers of mentions mentions
(group (individual
survey) survey)

Technology Use  Utilised tools Enhanced digital 40.13% 45.67%

like podcasts, literacy.

YouTube Increased confidence in

videos, online using technology in

courses, Pear future classrooms.

Deck, and Developed skills to

Kahoot in EFL select and adapt

settings
Collaborative Engaged Developed leadership 38.52% 37.21%
Learning students in and facilitation skills.

debates, role- Learned to manage

plays, and group dynamics and

discussions to resolve conflicts.

promote Encouraged active

interaction and participation and

critical thinking. engagement
Needs Analysis Identified gaps Adopted a student- 33.67% 35.12%

in students’
knowledge to
tailor teaching
strategies,
resources, and

interventions.

centred approach.
Improved lesson
planning and resource
selection.

Enhanced ability to
track progress and
address learning gaps
effectively.
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As shown in Table 3, one of the key strategies employed by student teachers in managing
an English club was potentially the use of technology. Student teachers described various ways
they approached technology, often noting its accessibility due to their familiarity with it. Several
respondents reported that tools like podcasts, YouTube videos, online English courses, Pear
Deck, and Kahoot might be useful for creating interactive and engaging activities. These tools,
according to them, seemed to support tasks such as designing quizzes, reviewing answers, and
reflecting on progress. Some student teachers expressed that using these tools potentially
contributed to building their digital literacy and made them feel more prepared to integrate
technology into their future classrooms. For instance, one participant shared that "using these
platforms helped me become more confident in trying out new teaching tools” (ST28). Others
indicated that experimenting with different tools allowed them to practice selecting and adapting
resources, which they believed was an important skill for EFL teaching.

The second most frequently reported SRL strategy was collaborative learning. From the
outset, participants appeared to enjoy working with peers; despite the flexibility in group size, no
student chose to work alone, underscoring a clear preference for collaborative engagement. In
the survey, they emphasised the value of debates, role-plays, and discussions, which were
perceived as contributing to a positive learning environment and potentially fostering interaction
and critical thinking. One student teacher group stated, ... facilitating group discussions helped
me feel like a real teacher” (ST60). Several participants (ST27, ST33, ST45) noted that such
strategies might also provide them with opportunities to develop leadership and facilitation
skills. Through these experiences, they said they learned how to manage group dynamics, resolve
conflicts, and encourage participation, key skills that will benefit their future teaching practices.

Lastly, student teachers also described the importance of needs analysis as a way to
identify gaps in knowledge or areas that require more focus. Reflecting on these needs seemed to
enable them to plan targeted interventions and select appropriate learning resources. One
participant (ST49) explained, “I could adjust my teaching when I knew they were struggling
with.” This process potentially helped them plan lessons more effectively, track progress, and
address any gaps in learning. Reflecting on this process seems to have helped them adopt a more
student-centred approach, as they learned to adjust their teaching methods based on the strengths

and weaknesses of their learners.
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The above excerpts gathered from the open-ended responses in the survey might illustrate
how student teachers applied SRL in managing English clubs. They conceivably demonstrated
metacognitive awareness in how they integrated regulated learning strategies. For example, one
group commented, “Using podcasts, YouTube videos and shorts to learn through doing things in
daily life, using quiz apps after lessons via Google Form and Pear Deck, playing games or
reviewing lessons from Kahoot can monitor performance and adjust strategies in learning
language” (G1). This shows the affordances of technology, such as language apps, online
courses, and digital resources, to monitor their progress, reflect on their learning, and adapt their
strategies accordingly. Another group (G3) wrote, “I would incorporate group activities like
debates, role-plays, and discussions, where learners can practice speaking and problem solving in
real-time.”

What has been exemplified by G1 and G3 are instances of metacognitive awareness,
purposeful strategy use, and diverse cognitive engagement, reflecting key principles of self-
regulated and collaborative learning (Pressley et al., 1987; Sharma et al., 2024; Veenman et al.,
2006). G1 utilised digital tools such as Kahoot, podcasts, and quiz apps to monitor progress,
adjust strategies, and engage with content in multiple ways, demonstrating an awareness of
when, why, and how to apply learning strategies. G3 incorporated debates, role-plays, and
discussions, providing opportunities for co-constructing knowledge, practising real-time problem
solving, and refining cognitive skills through interaction. Together, these examples show how
student teachers intentionally combined individual and collaborative strategies to achieve
learning objectives, regulate their learning, and foster cognitive development. purposeful strategy
use, reflecting key aspects of self-regulated learning as they both illustrate that the student
teachers understood when, why, and how to apply learning strategies, regulating their learning in
line with SRL principles. The emphasis on group work supports the idea that SRL skills can be
cultivated through active engagement and continuous practice, as noted by Hertel and Karlen
(2021).

Finally, needs analysis might play a crucial role in the motivational aspect of SRL. A
group (G6) commented, “... quiz after lessons, set goals, and lay out strategies. Then, reflect on
performance and think about the strategies. from previous performance to guide the next one.”
By identifying individual learning needs, teachers might be able to help set realistic and relevant

goals, thus potentially boosting students’ motivation and investment in their learning process.
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Understanding their needs might help students feel a sense of ownership and control over their
learning, which is directly linked to motivation and persistence (Hertel & Karlen, 2021). Overall,
the goal is to create a supportive learning environment where students are empowered to be
autonomous, motivated, and self-aware, with the teacher acting as a facilitator of their growth
(Pintrich, 2000). All the findings tentatively illustrate the integral role SRL plays in both the

professional development of student teachers and the academic success of their future students.

RQ3: What Challenges Do Student Teachers Face in Running an English Club?

The challenges faced by student teachers can be categorised into four key factors:
scheduling conflicts, low self-esteem, group dynamics and leadership issues, and cultural and
social barriers.

One challenge faced by the student teachers was managing time and scheduling activities.
Due to conflicting schedules, finding suitable meeting times became a considerable obstacle,
especially when participants had different academic or personal commitments. A respondent
wrote, “Time management because our free time is not compatible with each other” (ST6).
Another commented, “Our weakness is finding people to do activities because our free time did
not match up for most of us” (ST4). This challenge might not only hinder the planning of regular
meetings and activities but also limit the ability to engage in collaborative efforts. Additionally,
when appointments were made, logistical issues such as transportation delays or differing
personal schedules often prevented members from fully participating.

Another challenge was low self-esteem in using English, which might have prevented
some participants from fully engaging, particularly in activities that required speaking or
presenting in English. Language barriers possibly hindered participation, as some members
lacked the vocabulary necessary to engage comfortably in discussions or games. For example,
one student teacher mentioned, “Some people don’t know or don’t understand some words when
explaining to learn” (ST8), while another said, “I’m so shy, I’'m not confident to speak” (ST14).
Similarly, another student noted, “Some friends don’t have enough confidence to speak English”
(ST37). These communication challenges might have limited active participation and decreased
the overall effectiveness of group activities.

The leadership and group dynamics of the club also presented challenges. Several

members might have struggled with taking on leadership roles, especially given that this might
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be their first experience organising and managing activities. This lack of leadership experience
conceivably made it difficult for the club to function smoothly and cohesively. A student teacher
mentioned, “We don't have a lot of members, and I think we don't have the skills to lead the
activities because it's our first time” (ST12). Additionally, a respondent wrote, “All of our
members are introverts” (ST32). The predominance of introverted members might mean that
many participants were less likely to take charge or engage in collaborative decision-making.
This resulted in a lack of direction and less dynamic participation from the group as a whole.

Cultural and social differences might also play a role in limiting the effectiveness of the
clubs’ activities. Some participants were hesitant to engage in certain activities due to fear of
making mistakes or cultural discomfort. A student teacher commented, “Some of my friends who
come to study don't dare to speak because they are afraid of making mistakes” (ST36). Another
mentioned, “Some people may have different preferences or might be uncomfortable with certain
cultural activities, such as Thai dancing” (ST52). Since Thai culture places great importance on
avoiding embarrassment (Phongthongsunan, 2019), that might have made some Thai students
hesitant to speak, especially in a foreign language where they feared being judged. Also, they
might not have opportunities to practice English in real-life situations, making them more
anxious when required to speak in front of their peers. These fears potentially discouraged
involvement and reduced the overall sense of community within the clubs, making it harder for
members to bond and fully engage in the learning process.

Previous studies have emphasised that these challenges often stem from variations in goal
orientations and learning strategies (Boekaerts et al., 2000). Students from diverse
socioeconomic backgrounds may struggle to synchronise their learning approaches with social
interaction strategies, hindering their ability to recognise biases or adapt to sociocultural norms
in learning, and thus impacting collaboration and group work (Efklides, 2011). For example, a
deep-seated fear of making mistakes, often instilled during high school (Phothongsunan, 2019),
can cause students to refrain from asking questions or engaging in discussions on digital
platforms, leading to passive learning (Boekaerts et al., 2000). According to SRL theories, a lack
of self-regulation might contribute to a fixed mindset, making it more difficult for students to
develop their communication skills over time (Schunk & Zimmerman, 1998). Additionally,
without metacognitive regulation, students may struggle to critically analyse challenges and

generate innovative solutions (Pintrich, 2000). Therefore, this paper argues that the deliberate
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integration of SRL strategies might be essential to encourage learners to actively regulate their
learning rather than depend solely on external resources or group dynamics. This approach can
potentially help address barriers in communication, leadership, and cultural adaptation,

ultimately fostering more self-sufficient and adaptable learners.

Conclusion

This study explored student teachers’ perceptions of self-regulated learning (SRL),
revealing that they view independent learning, personal interests, time management, problem
solving, and confidence as key components of effective SRL. Among these, independent
learning emerged as the most valued aspect, emphasising autonomy and self-motivation, while
personal interests were seen as crucial for enhancing engagement. Time management and
problem solving were considered essential for balancing responsibilities and overcoming
challenges, with confidence developing over time. To support their SRL practices, student
teachers identified three main strategies: leveraging technology, promoting collaborative
learning, and conducting needs analysis to tailor instruction. In this study, collaborative learning
strategies provided opportunities to peer interaction, allowing them to apply and reinforce their
understanding of the material. However, they also described facing challenges such as
scheduling conflicts, low confidence, leadership difficulties, and cultural barriers.

The implications of these findings stress the importance of integrating key strategies into
educational practices to enhance SRL. Encouraging autonomy by allowing them to explore
personal interests might significantly increase motivation and engagement. Educators should also
focus on incorporating time management and problem-solving skills to help students set clear
goals and overcome challenges. Technology, such as podcasts, YouTube, and interactive tools
like Pear Deck, should be leveraged to support independent learning and boost student
engagement. Collaborative learning activities like debates and role-plays are potentially essential
for developing communication and leadership skills while fostering teamwork. To address
barriers like low self-esteem and language challenges, educators may create inclusive
environments that encourage participation and promote a growth mindset. For example, small-
group discussions, role-plays, scaffolded speaking tasks, and positive feedback might boost
confidence. Teachers can also use sentence starters, visual aids, and vocabulary lists to support

participation and reduce language barriers. Also, regular needs analyses can potentially allow
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instruction to be tailored to students’ individual needs, enhancing motivation and making
learning more relevant. Teachers can conduct these periodically and survey students about
difficult topics or their learning problems to design targeted activities. Moreover, cultural
sensitivity should be considered when designing SRL activities to ensure they are accessible and
engaging for all students. Lastly, teacher training programs should prioritise SRL strategies,
equipping future educators to model these skills for their students and foster lifelong learning.

Despite these insights, the study has several limitations. Although the sample size was
reasonably robust, the reliance on self-reported data may introduce bias, as responses reflect
participants’ perceptions rather than observed behaviours. The study focused on a single
institution, which may limit the generalisability of the findings to other EFL contexts.
Additionally, the research did not account for participants’ gender or socioeconomic background,
which may influence the ways in which SRL strategies are applied and perceived. Variations in
prior English proficiency and access to technology were also not controlled. Furthermore, the
cross-sectional design captures only a snapshot of SRL practices, leaving longer-term
development unexplored. While the findings highlight potential benefits of SRL, these
limitations suggest caution when interpreting the results. Future research could consider broader
and more diverse participant characteristics or adopt experimental or longitudinal designs to

corroborate self-reported data.
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